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Overview

__________________________________
This short report summarizes the Daniela
Papi-Thornton’s feedback and findings from
her interviews in September 2017 with
Canadian educators regarding their
participation or reflection on the 2017
Oxford Global Challenge. The key focus of the
seven in-depth interviews and further
informal conversations was to understand
the feedback from the first year of the
RECODE/Oxford partnership in running the
Canadian Global Challenge (now known as
Map the System). Feedback was gathered
about the Challenge experience itself, ideas
for improvement, and thoughts about wider
implications and applications for RECODE’s
work. Additional conversations and feedback
were drawn from a series of six talks and
educator workshops conducted across
Canada.
In 2017, there were 10 Canadian
colleges/universities in the Global Challenge.
This year’s Map the System 2018 has 18
Canadian participants including 17
universities and one college.1

Concordia University, Ryerson
University, and University of British
Columbia), one (University of New
Brunswick) had promoted the contest
but had no entrants, and one (University of
Guelph) had declined entry into the
challenge as they weren’t able to integrate it
into a course in time for last year’s
competition. Six of the seven institutions
where in-depth interviews were conducted
have signed up for Map the System 2018. The
University of New Brunswick did not join this
year but the University of Guelph has now
signed up.
Initial questions were focused on feedback
on the process, reasons for joining/not
joining, and key pain points to be addressed.
The high-level findings and further ideas
drawn from those findings are broken down
in this report in these sections:
• Global Challenge 2017 Feedback - Page 2
• Ideas for improving the Map the System
process - Page 12
• Additional ideas for RECODE to further
this work - Page 19

Of the interviewees, five had participated in
last year’s Canadian Global Challenge (Mount
Royal University, Simon Fraser University,
1 There are 96 universities in Canada. This means almost 20 percent of universities are enrolled, making
Map the System one of the most wide-spread higher education competition in Canada. This is the first
year a college is participating, and so there is a lot of room for expansion of this work through the
college network in future years.
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Global Challenge
2017 Feedback

__________________________________
Positive Feedback
The positive feedback trends that were
noted, in additional to overall gratitude for
RECODE’s work and willingness to engage in
feedback dialogs included:
• Resonance with the values of the
challenge
• Bringing people together across the
university/ college or across multiple
universities/ colleges
• Gratitude for the Canadian Final
experience
1/ Resonance
Most educators noted that this challenge
was attractive to them as they too saw the
value in shifting towards a more
system-thinking approach to educating for
social change.
Some feedback quotes include:
“I love the concept: understanding problems
rather than just coming up with solutions. I also
love McConnell: their work has catapulted our
social regeneration in the province. Finally, I love
RECODE: it has been great for our work and our
community. Signing up was an easy yes.”
– Karina LeBlanc, University of New Brunswick

“I like that McConnell is getting
behind the Map the Challenge
initiative in such a big way. Many
schools are still focused on traditional
entrepreneurship and hackathons. But this
push from McConnell to just focus on
problems before solutions is great. If
students from these schools participate in
Map the System, this signals to their
institutions that there's value in them
mapping challenge landscapes, when before
those schools may have only cared about
students winning pitch competitions.”
– A Toronto System Change Leadership
workshop participant in their feedback form
“More and more commercial start-up
enterprises we see emerge from students
have a social or environmental goal. But most
challenges tend to reward their solution.
There are not many incentives to sit with the
problem.”
– James Stauch & Jill Andres, Mount Royal
(MRU)
Many other educators I interviewed
reiterated the same type of feedback.
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2/ Bringing people together across the
institution or across multiple institutions
Many educators noted that this competition
brought people together from across the
university/college,
and
that
while
maximizing that opportunity proved difficult
at times (see later feedback in the critical
feedback section), the impact of what did
work was note-worthy. Many people worked
across their siloed institutions, and some
partnered outside of their university/college
walls, like HEC and Concordia’s partnership in
delivering this work. In preparation for the
2018 Map the System, UBC and Simon Fraser
are running trainings for their students
together as well.

could be jointly held. Because we were
looking at problems, it meant that we
could use both skills to understand
complexity, having the two ends of the
spectrum bring us together.”
– Susan Grossman, University of British
Columbia

It’s also worth noting that the team from UBC
last year included a student from another
university, so it’s both educators and
students who are collaborating beyond the
institutional walls. Students partnered across
departments as well. Shawn Smith of Simon
Fraser University noted that, while his
university’s Global Final winning team met in
a class, they all came from different
departments in the university, and that that
diversity helped the team succeed.

“We were able to bring together many parts of
the university: grad programs, faculty, and
people across many departments. That was
very positive.”
– Monica Jako, Ryerson University

Feedback like this was common in my
interviews:
“One success of the Challenge was that we
were able to collaborate. The Centre for
Community Engaged Learning and the
Centre for Social Innovation & Impact
Investing, both parts of RECODE, were able to
work together on the Global Challenge.
Previously, we hadn’t identified work that

“We had a program already for those students
who were considering moving on to grad
school, or who wanted to be academics, but
the program wasn’t designed to support
people like Braden, who are more interested in
working with their community. [Map the
System fills that gap.]”
– James Stauch, Mount Royal University

“It was the first time we worked with HSE like
that. We ran two sessions for our students
together.”
– Nicolas Nadeau, Concordia University
“It made a huge amount of difference for us to
have a connection between us as a ‘social
innovation unit’ and student services as a
group with staff and connections all over the
university. We co-ran it, and are again this year.”
– Shawn Smith, Simon Fraser University
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3/ Gratitude for the Canadian Final
experience
There was overall gratitude for RECODE’s
support for the Canadian final experience.
While there was of course critical feedback
and ideas for improvement, which are
explored later, the general feeling was
gratitude with regards to the experience,
both for the educators and for their students.
Note that this report’s section on critical
feedback is longer than the list of gratitude
due to the nature and potential of this
research as a tool for improving next steps.
That said, based on the re-registration rates
in year two and my conversations, it is clear
that the educators overall impression is that
this work is highly valuable, and with added
efforts to improve in some areas, it will be
even more so.
Critical Feedback
Feedback was collected from 2017 Global
Challenge
participants
during
and
immediately
following
the
2017
competition, and some of the quick wins
have already been enacted. Due to the
requests to do so, the name of the
competition was changed, the timeline was
extended,
and
the
amount
of
informationand guidelines provided by the
Skoll Centre has increased and improved.
These issues and more ideas for
improvement are explored further.
The key critical feedback thet emerged from

these conversations included:
• Bandwidth of team members
• Timing
• Integrating this work into the wider
university
• Difficulty picking/training judges
• Integrating into existing classes
• Understanding the scope of the Challenge
• Getting students registered
• The formality of needing to register
• Understanding the grading & the use of the
visuals
1/ Bandwidth of team members:
In the interviews, it became very clear that, in
the institutions where student participants
were most successful, there was a dedicated
staff person/people supporting the winning
teams in a very high-touch process. Many
educators noted that the initial quality of their
student’s work was lower than they had hoped,
so in order to get their students prepared for
the Canadian competition, staff needed to
spend many hours of one on one time with the
winning person/group. In some cases, an
appropriate staff person was available and had
the bandwidth to take on this student support
role, and in those cases, the student teams
thrived. In other cases, some student groups
were assigned to mentors whose strength was
in start-up design but not problem
understanding or ecosystem mapping.
In those cases, while student support was
available, it wasn’t appropriate for the needs of
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the Challenge, and the key program
coordinator had the burden of needing to
further support teams whose mentors were
ill fit for the role.
Pam Garcia, who managed The Global
Challenge support for students at UBC,
noted, “[In the end] the calibre of student
submissions was very high, but that was after
spending 4-5 hours each with the top teams.
I read their submissions and supported them
throughout the process. I was able to invest
that time, but they needed a lot more [time
and] support than we thought.”
One educator noted, “We underestimated
the time it takes to coach the teams. Even
when they got to Calgary – we saw that our
teams were not prepared to the level they
needed to be.” Another say, “The business
school students came with solutions, and I
had to do a lot of work with them to refocus
on the problem.”
Considerations: For the 2018 competition, the
Skoll Centre has provided a much more
thorough guidelines and support document
for educators, which will likely take away
some of the burden on the educators.
Additionally, those who have done the
challenge before now know what they are
getting into, and the increased timeline
means the support needs are more spread
out than they were in 2017. That said, there
might still be more we can do to support the
educators, from a Canadian Map the System
educator training workshop or webinar(s) to

more thorough tips and tools for
integrating this work into the classroom
(in progress).
2/ Timing:
From the start of the RECODE/Oxford
partnership it was clear that the 2017
competition timeline was going to be rushed,
and this showed in the feedback. Nearly
everyone noted this as a key issue in their
interviews, and also noted gratitude for an
earlier start for the 2018 competition. The
delayed start in 2017 meant that most
educators did not have time to integrate the
Challenge into their classrooms and that the
process of supporting students felt rushed. This
has already been addressed for the current
year’s offering, but moving forward, there was
an agreement that the information should
come out to educators even earlier, perhaps by
the end of the prior academic year. One
educator noted, “It’s already September and
professors are already planning their year. We
need them to have ownership of this.”
Considerations: In order to have an ideal
timeline for the competition, an agreement
between RECODE/Skoll would need to happen
at least 3-4 months earlier, perhaps even prior
to the end of the Global Final from the prior
year, or at least very close to it, so that
educators can prepare their upcoming courses
to integrate the challenge.
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3/ Integrating this work into the wider
university or college:
Some reported difficulty in integrating this
competition and thinking into their wider
offerings at their university/college. Some of
the barriers included siloes in academic
institutions, which prevented people from
being able to easily work across departments
and the fact that each university course could
only be “owned” by one department, thereby
making it harder for students in other
departments to know about or access the
course.
Other barriers related to the current
founder/heropreneur culture and the fact
that many of the people and groups who
might have been interested in this work had
skill-sets or interests aligned with the start-up
mentality but were not familiar with or open
to eco-system mapping. For example, one
educator noted this about a partnership
between two centres at their university: “Part
of the internal challenge is that we do speak
two different languages. The other centre
sees innovation through an entrepreneurial
lens – we see it as a skill that EVERYONE
needs. We struggled with how to balance
this.”
Considerations: Our proposed toolkit for
educators should help with this problem.
Additionally, some educators noted that it
would be easier to engage if they could hear
and share the efforts of past participants. As
such, continuing to have ways for educators
to share their approaches and how they were

able to integrate Map the System into
their universities will help others
overcome barriers to doing so. This could
include annual gatherings or post-contest
webinars and/or a specific educator-focused
debrief and sharing session at the Canadian
Map the System final.
Another useful consideration is how this work
can be used to advance other goals and stated
values of universities/colleges, which might
help people further embrace the challenge. For
example, Ashoka U says that Changemaker
Campuses are "advancing higher education as
a force for social impact" and this work can
certainly be used to show movement in that
direction.
4/ Difficulty picking/training judges:
Many educators noted that judges were biased
towards solutions. An educator noted another
challenge which came up when two centers
were working together, “We had difficulty
agreeing on judges: we wanted the
community in there. The questions [the
other centre staff members and judges]
asked were more around solutions, but we
were trying to tell the students it was really
about the problem.” One non-Canadian
educator who went to the global final noted
that they felt the problem was also prevent
at the Global Final and that some Global
Final judges were focused on solutions
rather than being grounded in the problem.
As James Stauch at MRU noted, at each
institution “there needs to be someone to
support the judges and hold them to the
values of the competition.” There was a
request for support for picking judges.
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Considerations: This will hopefully be
helped this year by more robust guidelines
from the Skoll Centre and from the one on
one calls I am now doing with 2018
educators, as this has related to questions
the educators have been asking. I have
suggested seeking out people who work in
broad social impact areas such as
foundations, governments, academia, or
system change workers themselves, while
making sure someone from the
implementing team is on the judging
panel or in the judging room to ensure that
the values of the competition are upheld in
the judging process. I cautioned against
picking many serial entrepreneurs for the
panel, at least not more than one, as they
tend to focus on solutions not on problem
understanding. To mitigate the problem of
misalignment with judges expectations, as
many of them are used to judging
pitch-contests and might default into that
type of thinking, we could offer a webinar
or call for the university level judges
themselves, which could then be recorded
and shared with other/future judges as a
way to prep them for their role.
5/ Integrating into existing classes:
The timeline was probably a key barrier to
integrating this work into existing classes.
Kelly Hodgins from University of Guelph
noted, “The only reason we decided not to
join the Challenge in 2017 was because we
felt it was important to run it in
conjunction with a course or existing
programming at our school. The short
timelines for signup in 2017 didn’t allow us
to create a match in that respect. Hosting
the Challenge without a link to any existing
programs at the University of Guelph

would have demanded significant
faculty energy to recruit and support
students and we knew it would be
challenging to entice students to sign up
if it was purely extra-curricular. So we
wanted to connect it with existing courses,
to help the students be competitive… We
thought they wouldn’t bite: we needed
another carrot, credit.”
The only team successful at integrating the
Challenge into academic classwork last year
was at Mount Royal University.
Considerations: We have already shared the
curriculum for Mount Royal University’s
Directed Readings course, “Mapping the
System: Thinking systemically about social &
environmental change.” Sharing other such
resources will help other educators find ways
to formalize and spread the impact of this
work.
At Mount Royal University, they were able to
classify the course as a “general education”
course, which meant that even though the
course was listed in the business department,
all students could take it and get credit. Every
student at MRU needs to take 25% general ed
courses. They wanted to give credit to students
who needed it in order to give them more
support but also to give them more time to
work on the Challenge rather than needing to
take on additional coursework while also
taking on the challenge. They recognized that
some students would want the support but
wouldn’t need the credit, so they allowed any
students to audit the class. Some of the
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sessions included work on thinking in
systems, on the book “An Army of Problem
Solvers”, and on presentation skills. They have
an information design program at MRU, and
they brought that team in for a three-hour
session about how you communicate
through design (iconography, etc). Of the 14
people who participated in the challenge, 5
took the course for credit, but all 14 sat in on
most of the classes and presentations. James
Stauch, who taught the course, felt that those
who took the course for credit faired better
on in the Challenge overall, perhaps because
they were incentivized to put more effort
into the work as it also counted for course
credit. Last year they offered this as a
Directed Readings course, but this year they
are running a “Stories and Systems” course as
a full credit formal course and they will
strongly encourage course participants to
take part in Map the System.
In addition to the courses, they felt that the
wrap around support was the most
important for students like their university
winner, and Canadian Global Challenge
second place winner, Braden. The MRU team
invited each participant into their office with
a group of advisors and said to each of them,
“How can we support you? Who can we
introduce you to? We want to help you in any
way we possibly can. You are already called to
do this, but we’d love to help.”
We discussed the fact that “the more the
merrier” is probably not true in this contest.
Some educators at other universities

expressed frustration that some
students signed up but didn’t end up
entering the challenge or that they
wished that there were more entrants. I feel
the same as James Stauch & Jill Andres do
about this: the goal shouldn’t be to get all
students involved, but the right students, like
Braden (the MRU winner and one of the
Canadian Final winners). In the MRU case, the
students became very close and they pushed
each other to perform in this process. James
and Jill noted, “Everyone upped their game by
seeing everyone else’s hard work.” It sounded
like the students who joined were all really
engaged in the class and into the issues on
which they worked, which made the process
successful. Some educators noted that the
level of competition at their internal university
competition was weak, but at MRU, James
Stauch & Jill Andres noted, “The level of the
competition internally was extraordinaire. We
had three that were SO strong…. The invited
judges were blown away.”
Another thing to note: MRU is going to
discourage teams of 1 because, by the time
they got to Oxford, it was clear that having one
person do everything was very hard. They are
planning to encourage cross-pollinated teams
made up of those who really care about the
issue with those who can add value in other
skills. That means that students don’t need to
feel like they have a key issue to join, but
instead they can contribute their key skills.
Oxford has done similar mix and mingle type
events, which might be useful for others to
copy.
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6/ Understanding the scope of the
challenge:
Many educators commented on the fact that
the “The Global Challenge” was a
problematic title, both because other
challenges had similar or the same title yet
were asking for very different deliverables
and/or because the title implied that the
scope of the contest was limited to globally
focused problems rather than local topics. At
least one university turned down a potential
top candidate team because their topic was
“too local” which is of course counter to the
ethos of the competition. As such, the name
change was welcomed by the interviewees.
They noted that it needs to be clear that the
topics could be a local, regional, or global
challenges, not just the later. Others felt they,
and/or their students hadn’t fully understood
the distinction between pitching a solution,
as one might with business plan competitions,
and pitching an understanding of a range
impact gaps/opportunities, until the
competition was further along.
Needs to consider: I believe much of this has
already been addressed with the more
detailed material from the Skoll Centre and
on the Map the System website. It still might
be worth doing one on one calls with any/all
new university reps who have signed up for
the 2018 competition or who sign up in
future years to make sure that their
understanding of the contest is aligned. The
new name does have it’s own issues to
consider. As Monica Jako noted, “No students

want to map! This is a huge challenge
for us. The lack of sexiness in the name
needs to be addressed. We need a name,
maybe with a separate additional title for
Canada, which make the students move into
action.” Shawn Smith noted, “Map the System
is substantially worse to me than ‘Oxford
Global Challenge’. It's confusing. The problem
wasn't the name, it was unclear outcomes and
deliverables expectations, and even less clarity
on what a ‘good’ entry looked like. I think that's
largely been fixed.”
7/ Getting students registered:
More than one educator commented on the
fact that many universities have information
siloes divided by degree area and that no one
entity on campus had access to a student-wide
email list. Therefore, their reach was often
limited only to the students in their own
departments or those of their operating
partners. In University of New Brunswick’s case,
where they had zero sign-ups, they noted that
their social impact team works with about
100-150 students very closely, and then
thousands much less closely. They noted that,
with no access to a full email list, promotion of
programs like this is a challenge in everything
they do, not just this offering. They find that
word of mouth is usually best, so perhaps
future years of the Canadian version of the
Challenge would be easier to promote.
They felt that the reasons they weren’t able to
get sign-ups were:
• Their target students, those for whom
they have direct email addresses,

9

are overwhelmed: they are the
changemakers, so they are already
running for student government, joining
all the start-up workshops, etc and they
have a lot on their plates.
• The sign-up deadline for the Challenge
last year overlapped with exam time
(December)
• They had no familiarity with the
competition
• There are a lot of competitions
(someoffering up to $25,000 in funding)
focused on social impact start-ups, and
though this one is different, students
might have mentally lumped them
together
• Too many unknowns overall (as they
might not have understood what
ecosystem mapping meant for them or
how this could apply to their
learning/work)
While other universities were able to
overcome these barriers and get students
signed up, many of these challenges were
faced by other educators to varying degrees.
It is also important to note that at least one
university felt that their students were
getting confused and some had been trying
to communicate directly with Oxford while
others were reaching out to their local
university chapter. As such, there might have
been some mixed information that caused
confusion, though the person I interviewed
who noted this said that this seems to have
been discussed with the Oxford team and

rectified.
Needs to consider: Once again, the new
timeline and materials, as well as the fact
that year two brings less unknowns, means
we are already on our way to tackling some
of these challenges. And, again, finding a
systematic and on-going way to on-board
educators who are new to the competition will
be essential to helping them overcome these
challenges in places where the competition is
new to students. There were multiple
suggestions that bringing past participants in
to speak at upcoming events and/or having
video testimonials from past Canadian
participants would help students understand
and get excited about the challenge.
At Simon Fraser University, who won the Global
Final, they paid a contractor, who was a recent
alum who was well versed in social impact work,
to both support recruitment and a bit of
coaching. Shawn Smith noted, “We paid him
$2000. It made a big difference [to our
registration/student performance].”
5/ The formality of needing to register:
Part of the issue was clearly due to timing, by in
addition, the formality of needing to register
before actually entering was confusing for many
students and educators. Monica Jako noted that
many students were probably thinking, “What
am I registering for?” and that perhaps the value
proposition for students was not clear enough.
Needs to consider: I’d love to ask the team at
Oxford to consider these things: Is the
registration process necessary? If so, how
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far in advance of the deadline is it necessary –
not in terms of the admin perception of
timing needs, but in terms of actual impact
on student learning? If all admin were easy
and instant to administer, what would be the
ideal timing, from a student learning
perspective, for those parts? I know that we
set the early registration deadline in the past
so that we could give students feedback on
their topic before they dug in, but that only
works if educators are doing that. Can we
incentivise that, check to see if it’s being done
and/or if it’s useful, and if not, drop it?
Other contests, like GSIC, which now uses the
Impact Gaps Canvas concept/ecosystem
mapping as the first part of their
competition, has a multi-round deadline
process, but I believe they give feedback
between the stages. I think it makes sense to
do the two parts only if the students are
getting contacted/supported in the middle.
If not, then, as Monica Jako suggested “Why
not just have them ‘Register to learn more’?”
so that the process isn’t so formal? Either way,
we should make the value proposition clear,
and distinguish it from pitch contests. As
Monica also noted, “In Pitch Competitions,
you are in and out. This, on the other hand, is
a real work project… There are SO many
competitions that are offering something to
students. ‘Win a trip to Oxford’ isn’t enough.”
6/ Understanding the grading & the use of
the visuals:
People asked for more clarification on how
the entries would be graded, saying things

such as, “It’s worth clarify how the
visual outputs work into the mix. How
much does the pitch matter vs the visual?”
Considerations: I supported Gianna and her
team at Oxford to make a more robust grading
rubric, which has now been shared with all
educators. Hopefully this will help in this
regard. It’s worth considering James Stauch’s
comment, “Either [the visuals] become a part of
it or it doesn’t. If it is a part of it, they it should
be used in some way, both in the grading rubic
and shared, perhaps in a gallery approach. We
should make it clear that they don’t need to
re-mortgage their house to make their banner,
but they will want to put time into it, especially
if they might be able to use it again.

11

Ideas for improving the
Map the System process
__________________________________

In addition to the previous ideas for how to
mitigate against the negative feedback, here
are new ideas for how to move the challenge
forward including how we might use feedback
about the Canadian Final to improve the event
in 2018.
1/ Support for students
There were suggestions of:
• Webinars for students, not just for
educators. This way, the educators could
join as well, but student questions would
be answered directly, as many of them
might be repetitive.
• Virtually joining info sessions: A number
of educators have asked me to join their
university/college Map the System info
sessions virtually and do a
presentation/Q&A while speaking directly
to students. I will do that, and we can see
if that further relieves the pressure of
student questions.
• Resources to point students towards:
Some educators noted that part of the
reason this work is time consuming is
because it’s hard to find resources to help
students understand problems. (See
subsequent SIMA suggestion.)
• Codifying/supporting the next steps: As
one educator noted, “The experience of
students going to Calgary was a great

experience. But my question to
them now is, ‘So, what are you
going to do with that?’ They haven’t
pursed anything. There is no kind of
‘give back’ into our greater community in
terms of sharing. So, I asked them to come
back to talk to our participants this year.”
Integrating a “What’s next?” workshop into
the Canadian Final (and perhaps Global
Final and/or each university’s curriculum) as
well as any tools to help students translate
their Map the System efforts into action will
be useful in addressing this. My upcoming
report can address this. That said, having a
follow-up email or top tips guidelines
which can be sent directly to students who
entered the competition and which helps
them consider next steps might be the best
way to ensure all students get this
information. (This could either be offered at
the individual university/college level, or
sent from Oxford to educators to share as
they like, but it would likely be best if this
was sent just after the time of “rejections”,
so that those who didn’t make it as finalists
in their own university don’t need to wait
until June for the reminder that, despite not
winning, they can still take their research
forward into action.)
2/ Support for educators
There was a request for these things:
• Posters with “pizzazz”: It was noted that
many contests like this are still promoted
via posters in many institutions, and having
an eye-catching poster, which each school
could customize with their
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own dates/info, would be helpful. This
request was made before we made our
Canadian final posters, so I am not sure if
they count as having enough “pizzazz” or
not. That said, we haven’t given the poster
to educators in an editable format – so
perhaps we should do so. Or, we could
send them a short questionnaire asking
for the specific deadlines or workshop
dates at their school and we could
customize the posters for them.
• Tools for how to teach the Impact Gaps
Canvas: Monica Jako noted, “It was hard
for us to do a workshop on it as we
weren’t trained on it yet.” This will
hopefully be mitigated through the more
robust toolkit sent out by the Oxford
team and our upcoming educator toolkit
which will walk educators through
additional ideas and tips for how to
integrate this work. We could also hold a
webinar on this if needed.
• Resources everyone could use: Monica
Jako also asked “Why should we all create
the same trainings?” It would be good to
have resources we all can use.” This
should be mitigated by the toolkit. It also
might be useful to have all of the
Canadian Map the System participant
educators on one private google group,
or something like that. As Monica Jako
noted, this could also be a place where
educators might feel more comfortable
than sharing with the global educator list,
and say things like “What resources have
you used to XYZ? Have you watched this
video?”

• Tools for how to host your own
event: In addition to tips for picking
judges, they asked for tips for grading
as well as more tips for how to host
their own events. Nicolas Nadeau from
Concordia noted, “Based on what we had
from the website and printouts from the
prior year, it wasn’t clear what it is they were
looking for exactly.” The more robust Oxford
material and new grading rubic should help
with this. When the RECODE team sends
out any additional reminder emails to
educators, it might be useful to include top
tips for running your own session, or ideas
like having a talk at the beginning, etc.
• Funding for local prizes: One educator
noted that they could have put together
funding, but finding a way to distribute that
funding through their university was
difficult and bureaucratic. They noted that
they will look into how others have done
this in the past. Having a
knowledge-sharing event with educators
around this might be helpful at addressing
this question and others.
3/ Apprenticing with a Problem Funding
Multiple educators said they would like to offer
Apprenticing with a Problem (AwP) funding to
their students. The way this works at Oxford is
that students must enter Map the System in order
to be able to apply for AwP in the future. In other
words, the key application piece for AwP is that
the students have to “prove” that they care about
an issue and have put research time in, by
presenting their understanding of the challenge,
the landscape of current solutions, and the
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gaps, as well as having identified what they
want to learn during their “apprenticeship.”
Once they have proven that they have put their
time in to learn, they can then apply with a
specific learning activity they want to pursue to
learn more, which could be a research project,
an internship, or an lower paid job. Winners pay
back this chance to get their foot in the door on
the issue they care about by writing a public
facing paper about what they learn.
In Oxford, we used to require a three-month
minimum apprenticeship period for winners.
This means the funds need to be significant
enough to cover three months of costs. Some
educators reported not having funds for such
expenses.
Considerations: Are there ways that RECODE
could use funds and the RECODE funder
network partners, like Trico, to create an
Apprenticing with a Problem matched
funding pot? If educators could come up
with some money, perhaps that could be
matched or ½ matched by RECODE, up to X
amount. As Monica Jako noted, the funds
also serve as a way to incentivize more local
participation of students because “If they
know they can receive some funding, that is a
huge deal for them. It carries weight. It’s also
building their CVs and it gives this process a
whole lot more weight.”
4/ Canadian Final Ideas
Four key pieces of feedback about the final
were:
• Students never got to hear what the

others were working on
• The event could have been more
interactive
• Educators travelled with their students,
but their time could have been used more
wisely, and they would have liked to have
connected with other educators
• Some people travelled very far to join the
event and then on the first day they had
only one thing scheduled (their pitch
rehearsal time slot), so that time could have
been used more wisely
As such, here are some of my suggestions for
improvement:
Opening event w/ additional content and “Meet
the Teams”
Last year, there was no formal group event until
the evening of the first night. If, instead, we run
that day in more of a conference-style, and
have an opening event earlier in the day, the
day can be used both for pitch practice as well
as other learning opportunities.
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Here is a possible overview of how the first day could look:

Parallel Student Sessions
9:30am-10:30am

Parallel Student Sessions

Opening welcome, overview of Map the System, overview of the day,
keynote speaker (a judge?), meet and greet round robin

10:30am- 10:45am

10:45am- 12:00pm

Break
Groups 1-6 present their
pitches to practice
judges in two different
rooms

Talk/Workshop: Putting
your research into action

12:00pm-1:15pm

1:15pm-2:30pm

Groups 7-12 present
their pitches to practice
judges in two different
rooms

Free time to practice
your pitch

5:30pm-6:00pm

Join your student
practice pitch and/or
workshop as you like

Break
Groups 13-18 present
their pitches to practice
judges in two different
rooms

Talk/Workshop: Putting
your research into action

Join your student
practice pitch and/or
workshop as you like
Break

4:00pm-4:15pm
4:15pm-5:30pm

Join your student
practice pitch and/or
workshop as you like

Lunch

2:30pm-2:45pm

2:45pm-4:00pm

Educator Sessions

Break and/or city tour

Educator meet-up
Break

6:00pm-6:30pm

Meet the Teams – 1 minute pitches from each team

6:30pm-8:00pm

Dinner, another speaker (another judge?), and pep-talk for the next day
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Or, if you want to do two workshops, it could be like this:

Parallel Student Sessions
9:30am-10:30am

Break
Groups 1-6 present their
pitches to practice
judges in two different
rooms

12:00pm-1:15pm

1:15pm-2:30pm

Groups 7-12 present
their pitches to practice
judges in two different
rooms

Join your student
practice pitch and/or
workshop as you like

Talk/Workshop: System
Change Stories and
Lessons Learned

Join your student
practice pitch and/or
workshop as you like

Break
Groups 13-18 present
their pitches to practice
judges in two different
rooms

Talk/Workshop: Putting
your research into action

Join your student
practice pitch and/or
workshop as you like

Break

4:00pm-4:15pm
4:15pm-5:30pm

Talk/Workshop: Putting
your research into action

Lunch

2:30pm-2:45pm

2:45pm-4:00pm

Educator Sessions

Opening welcome, overview of Map the System, overview of the day,
keynote speaker (a judge?), meet and greet round robin

10:30am- 10:45am

10:45am- 12:00pm

Parallel Student Sessions

* OR * Free time to
practice your
presentation

Talk/Workshop: System
Change Stories and
Lessons Learned

Educator meet-up

5:30pm-6:00pm

Break

6:00pm-6:30pm

Meet the Teams – 1 minute pitches from each team

6:30pm-8:00pm

Dinner, another speaker (another judge?), and pep-talk for the next day
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For the opening session, I suggest some sort of
meet and greet round robin, so everyone gets
to have short 1-2 minute chats with a handful
of people. Someone at the front would ring a
bell and give instructions for when people
should find a new partner. Questions could
include things like: What issue do you really
care about and want to learn more about?
What are you hoping to get out of the next two
days? What have you learned so far from the
Map the System Process, etc.

Conference style programming
Then students would be sent off to follow their
customized schedule. This would mean that
each student would go to their assigned
practice session plus one (or both) of the
workshops at the times which are not
overlapping with their practice.
The workshops could be about a range of
topics, but here are two ideas:
• Putting your research into action: Nicolas
Nadeau noted, “We are already targeting
students who were already embedded in
this work, so we could then use [Map the
System] to help push it even further.” The
session could be about answering these
questions: No matter what happens
tomorrow, what do you want to do with
this research next? Do you want to write it
up on a blog? Try to publish it? Share it with
the people you interviewed? Use your
research to get a job or internship? Use it to
influence your next steps on a venture? The
workshop could present students with
different ideas and give them time to

brainstorm in their groups, make a
plan for next steps, and share
those with the room, so all are
geared up to succeed no matter what
happens the next day.
• System Change Stories & Lessons Learned:
This could be more of a talk followed by
brainstorm/reflection, exploring different
system change approaches, impacts, and
lessons learned.
Trying to run two sets of workshops might
make the day swing to the other side of the
pendulum and be too busy, and if that is the
case, I would recommend focusing on the
“Putting your research into action” session. The
other session could be incorporated into a
presentation at the start or end of the day as
one of the keynotes, or left out.
The “Meet the Teams” session could be run as a
speed-pitching event. Each team/individual
would get 1 or 2 minutes (with a very strict
timer making sure the session flows quickly) to
present the issue they are working on.
This way, all students at least know about their
fellow competitors work, and ideally could find
some overlap to discuss.
Updated judging process
Judging the Canadian Final in 2018, as there
are now 18 teams vs half of that the year
before, will need to include a shift in the
judging structure. For Day 1, as outlined
previously, there should be at least two if not
three sets of practice judges who can watch
the pitches and give feedback. On the second
day, there will also need to be two sets of
judges, as watching 18 presentations in
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one day followed by final presentations of the
top teams is way too much. Instead, I suggest a
flow that looks like this for Day 2:

9:00-9:20
9:20-9:25
9:25-9:45
9:45-9:50
9:50-10:10
10:10-10:20
10:20-10:40
10:40-10:45
10:45-11:05
11:05-11:10

Track 1

Track 2

Group 1

Group 2

Break (5 min)
Group 3

Group 4

Break (5 min)
Group 5

Group 6

Break (5 min)
Group 7

Group 8

Break (5 min)
Group 9

Group 10

Break (5 min)

11:10-11:30

Group 11

11:30-1:00

Break (5 min)
Group 13 Group 14

1:00-1:20
1:20-1:25

Group 12

Break (5 min)

1:25-1:45

Group 15

Group 16

1:45-1:50
1:50-2:50

Break (5 min)
Group 17 Group 18

2:50-3:15

Judge Deliberations

3:15-3:30

Presentation of Finalists

3:30-4:00

Break (30 min)

4:00-5:00

Workshop for
non- finalists

5:00-7:30

Final presentations/judges
deliberations

7:30-8:30

Dinner or drinks celebration

Finalists
practice

This means that there would be two
tracks of presentations/judges for the
final day of pitches. The judge teams for
each track could be made up of two final
judges per group plus two support judges.
Then each track gets to put forward two
groups for the final, and three if they think they
had some really exceptional presentations.
Then the final 4-6 teams would present in the
final session, which is open to the public, and
the four final judges would come together to
judge those. Last year, as the final judges saw
all of the presentations, they could make 95%
of their decisions prior to the public event. In
this case, they wouldn’t be able to do that, so it
would mean both extending the Q&A time of
the final presentations as well as extending the
deliberation time where people get drinks or
chat while the judges convene.
Note: I understand that the current plan is to
send two teams of students to the Global Final
in Oxford. That said, there are now more than
double the number of entrants from Canada
compared with 2017. The Oxford team might
consider taking a third winning team in the
Global Final. I understand there are financial
implications of taking more students to the UK.
One thing to consider is that teams might have
only one or two team members. You might
want to consider a total max number (6? 7?) of
students you would fund to travel the UK, and
then confirm with the Oxford team if they
would accept a third group. That way, if during
the Canadian final you find that the top
winning teams each have only one or two
members, and that the third place winner is

18

also exceptional, you have already set
everything up to be able to make the decision
to send a third team if appropriate.
Educator Session
As one educator noted, “We could have been
convened more intentionally at the Canadian
Final. I thought we would be busy all day and
connecting up with educators, having
speakers, etc.”
The educator session could include an “issue”
brainstorm where we gather the desired topics
of conversation, do a round robin on lessons
learned/best practices, and/or facilitate small
group discussions on next steps. I’d be happy
to brainstorm this further as you see fit.
One suggestion was that it might make sense
to invite two educators to come to the
Canadian final, rather than one. Perhaps you
could pay for one but invite up to two to join?
That would be helpful for all of the
universities/colleges where the Challenge is
managed across more than one department.
Plus, it means they might be able to invite a key
decision maker at the institution who could
benefit from being inspired by being there.
They could also benefit from working together
as they plan next steps for how to take this
further in the educator workshop. One
educator noted that knowing who would be at
the event in advance would help them plan
and would also help them convince other
higher up people in their university to join.
The visuals
As suggested for the Global Final, it might be
worth getting the student’s visuals printed for

the Canadian Final. These could be
up for the opening event and
throughout the two days of
programming, as a way for students to
see what others are working on, and to
share that knowledge with the general
public. It also increases the importance of this
piece of the programing.

Additional ideas for RECODE
to further this work
___________________________________

Here are two broader ideas for how RECODE
might help further this work beyond Map the
System, one which was generated from an
interview and an additional resource to
consider.
Knowledge Sharing Platform
Karina LeBlanc suggested that RECODE help
create an online hub for social innovation in
Canada’s post secondary institutions. People
could put information up about what they are
doing and connect. She rightly noted that
these types of platforms are only as good as
the data collected, and that sometimes there
needs to be a carrot that is attractive to get
people to participate and keep things current,
such as access to funding being contingent on
an annual update, etc. She said, “We don’t
need something brand new. We just need to
showcase what is already under the hood
better. Canada’s post secondary education in
the social sector is very strong – but people
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don’t know what is happening because
information about it is not available....
Universities get very focused on themselves.
We need to shift to an understanding that we
are all in a national community.”
Considerations: There is an organization in Ireland
called Comhlamh which sets the standards for
volunteer sending organizations and who have a
way of incentivizing member organizations to share
information and admit areas of weakness by
offering parallel support in those areas. Their model
might be considered as a learning tool if this path
was pursued.
SIMA Classroom / Rama
One of the things educators need in
supporting students for Map the System, or for
any work around “understanding a problem” is
resources to point students towards. SIMA
(Social Impact Media Awards), started as a
global search for impact films (full length
documentaries and short videos), where
awards are given each year to set new
standards for effective and responsible
storytelling in the social sector. Now that SIMA
has a full collection of films, they curate and
distribute those works to communities,
organizations, and academic institutions via
SIMA RAMA Cinema Club and SIMA Classroom.
SIMA RAMA Cinema Club is a global monthly
film club, where member institutions or
individuals can watch a different full-length
documentary each month. The SIMA team also
curates a live panel discussions, related
resources, and action steps which can be used
to explore a problem and possible solutions.

SIMA Classroom is a media platform
for global education and social
innovation studies that features over
100 of the best social-issue films and is
essentially a “Netflix for changemakers.”
What makes this work extremely impressive
is the thorough collection of participatory
lesson plans and engagement resources
available to educators and student researches
to help bring that social/environmental issue
to life.
Here is a link to the SIMA Classroom Films and
Playlists (curated for all 17 SDGs or 30 chapters
of the UDHR etc) to get a better idea of what is
available.
I have seen this work grow, and I am very
impressed with this as a resource for
classrooms aimed at supporting student
learning. I know that the SIMA team’s main goal
is getting these resources used. I bet RECODE
could pay a very reasonable fee to make these
resources available to all Map the System
partners or all RECODE partner school in
Canada, thereby giving all Canadian educators
access to some of the world’s best interactive
and engaging social impact education tools.
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Conclusion

___________________________________
Nicolas Nadeau from Concordia summarized
some of the findings best:
“With anything new, I am always a bit
sceptical... It always takes a few years to get
things off the ground. Overall, I thought you all
did a really good job, especially since it was the
first time in Canada. What makes me happy is
that people are taking the learning and
making changes... One thing I noticed is that,
no matter where the competition is housed, at
an institutional level I see this as a good way for
universities [and colleges] to promote what
they are doing. This is a really nice way to
market yourselves and what you are offering.
‘We are supporting our students to develop
these skills and research these societal issues.’
What a nice moment for the institutions to
highlight this work!”
The near doubling of Map the System
academic partner registrations in this second
year of the Canadian challenge speaks to the
success of year one. RECODE and the team at
Oxford have already made large strides in
moving this work forward, and by pursing
some of these further ideas, we can continue
to move towards the potential of this social
impact education movement.
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Interviews conducted with:
James Stauch & Jill Andres

Mount Royal University

Shawn Smith

Simon Fraser University

Karina LeBlanc

University of New Brunswick

Nick Nadeau

Concordia University

Monica Jako

Ryerson University

Kelly Hodgins

University of Guelph

Susan Grossman

University of British Columbia

Workshops and talks
conducted in:

Number of sign-ups:
Public Talk

Educator
Workshop

Halifax

Sept 9, 2017

Halifax

15

11

Toronto

Sep 11, 2017

Toronto

28

22

Montreal

Sep 11, 2017

Montreal

42

24

Vancouver

Sep 21, 2017

Vancouver

95

57

Duncan

Sep 22, 2017

Duncan

43

42

Calgary

Sep 28, 2017

Calgary

44

31

Canadian Map the System 2018 Participants
Royal Roads University

Carleton University

HEC Montreal

Mount Royal University

University of Calgary

University of British Columbia

MacEwan University

University of Guelph

Concordia University

Memorial University

Simon Fraser University

Concordia University

Georgian College

McGill University

Nova Scotia Community College
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