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About the Institute
The inaugural Summer Institute, Perspectives
on Reconciliation, aimed to help accelerate
reconciliation work throughout the postsecondary sector in Canada and to connect
many of the leaders at the forefront of this
important journey. The Summer Institute was
developed as a partnership of Yukon College,
Vancouver Island University and the McConnell
Foundation, with support from Universities
Canada and Colleges and Institutes Canada
(CICan). Dr. Robert Daum of Simon Fraser
University’s Morris J. Wosk Centre for Dialogue
and Math’ieya Alatini, former chief of the Kluane
First Nation, were contracted to co-design and
co-facilitate the dialogues. Local Elders opened
and closed the sessions, as well as participating
actively in each day’s discussions.
The Summer Institute took place in Whitehorse
and Carcross, Yukon Territory, from August
10-15, 2019.1 Participants included the president
or the president’s proxy and the reconciliation
lead from 31 universities, colleges and institutes
across Canada. Approximately half the
participants also attended an optional, two-day
program in Dawson City immediately preceding
the Institute; that event focused on community
engagement.2 The Institute catalyzed creative
thinking, strengthened relationships, facilitated
knowledge exchange and enhanced regional and
national networks.

1 – See Appendix A for an overview of the Summer Institute’s
process, agenda, core guiding questions and a list of participating
universities, colleges and institutes. See Appendix B for a Note from
the Facilitators, describing the design considerations in greater depth.
2 – See Appendix E for a summary report of the optional preInstitute event, “Community Engagement in Practice” held at Dawson
City.
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The multi-day program
allowed participants to
build on each other’s
ideas, surfacing bold
recommendations
to meaningfully
advance systemic
change in support of
reconciliation.
Programming included experiential learning,
dialogues with peers, and focused conversations
each day with the colleague from their own
institution (reconciliation leads with presidents
or their proxy). Several participants noted
the importance of this rare opportunity for
reconciliation leads and presidents or their
proxies to be able to exchange ideas, foster
stronger collegial relationships, and develop
shared understandings over several days about
challenges and opportunities for advancing
reconciliation at their institution.
“[It is] incredible to have the ear of our
presidents [at the Summer Institute] because
we don’t often have that and we don’t often
have the direct interaction […] being here, we
can discuss these issues live and explain the
context.” 3

3 – Quoted statements in this report are drawn from notes taken
during the dialogue session. Although notetakers were instructed to
stay true to the language used by participants as much as possible,
quotes do not necessarily represent verbatim statements from
participants. Minor edits for syntax and clarity are indicated with
brackets.
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Preamble
By hosts, Yukon College and
Vancouver Island University
For the past several years, Yukon College and the
Vancouver Island University have demonstrated
strong leadership within the post-secondary
sector on reconciliation. We have done this first
and foremost by building strong and authentic
relationships with the Indigenous communities
in our regions. These relationships have allowed
our institutions to break new trails through
innovative practices and precedents that we
have been eager to share.
The Summer Institute: Perspectives on
Reconciliation, planned and hosted by Yukon
College and held in August in Dawson City,
Whitehorse and Carcross, Yukon, was designed
to provide senior leaders in both universities
and colleges across Canada exposure to the
best practices at Yukon College that have come
about after 15 years of prioritizing reconciliation.
At the college, we were concerned to see that
the attention on the Truth and Reconciliation
Commission (TRC)’s Calls to Action and the
goal of reconciliation was receding and being
replaced by other ‘trends’ or priorities. We
wanted to facilitate an in-depth dialogue
amongst post-secondary sector that would lead
to better understanding of what is needed to
move this agenda forward.
Reconciliation is a key responsibility of the
post-secondary education (PSE) sector in
Canada. As several of the TRC’s Calls to Action
are specific to higher learning, we have a
shared responsibility; and the Summer Institute
provided the safe space for PSE leaders to
share their challenges and to dig deeper into
what barriers they are facing in realizing their
vision for their institutions. Yukon College,
as host, hoped to inspire new and courageous
conversations within the participating
institutions that would result in concrete next
steps appropriate for each institution.

Perspectives on Reconciliation: a Summer Institute – Preamble

The format brought presidents (or proxy vice
presidents) together with their institution’s
reconciliation leads to have a sustained,
deep and iterative conversation about their
own reconciliation journey. The structure was
anchored around five key themes: programs
and services, policy and governance, research
and space with the intention of exploring what
reconciliation could look like in each of these
areas.
It is sometimes said that reconciliation is
about “righting relations,” and it is therefore
no surprise that many of the lessons learned
and best practices put forward involved a focus
on building collaborative trusting relationships
between our institutions and our Indigenous
communities. The Institute focused on how to
build community with Indigenous partners, and
thanks to the readiness of the participants to
form collaborative and trusting relationships, we
also ended up creating community amongst each
other.

We may have set
the agenda, but the
community set the
honest and convivial
tone, and we were all the
better for it.
The willingness of all the participants to engage
with the content, with each other, and with the
challenging conversations about how we can
and need to do better, was both heartening and
encouraging. We were humbled by the response
and commitments made by the participants and
each institution. It was an intense and inspiring
event and we are excited to continue playing a
role in moving this work forward.
— Dr. Karen Barnes, President, Yukon College,
and Dr. Deborah Saucier, President,
Vancouver Island University
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A Note on Language
This report was produced by
the McConnell Foundation, who
contracted the data analysis and
writing to Simon Fraser University’s
Morris J. Wosk Centre for Dialogue.
In all aspects of the report, we have
been highly alert to choices of
wording, but we know that language
can carry tremendous power. If there
are places in this document that
strike you as problematic, that convey
unintended biases or assumptions,
please alert us. As we strive toward
better and healthier allyship, we
welcome your critical insights over
anything that we have overlooked.
— Chad and Kelly, McConnell
Foundation (on behalf of the
coordinating team)
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Foundations for Reconciliation
Through the course of the conversations, the fundamentally important principles and values for
reconciliation work in post-secondary institutions materialized during the conversations. We
categorized these into 9 core themes:

Theme 1: Reconciliation as Relationship
Participants highlighted respectful, authentic
relationships as the primary foundation for
all reconciliation work, given the central
importance of relationships within Indigenous
worldviews4 Relationships are central to the
framework of reconciliation proposed by
the TRC.5 Trusting relationships between
individuals and institutions entail recognition
and communication. Strong relationships can
weather major challenges and spark mutual
learning about how to advance reconciliation.
Establishing and maintaining mutually
respectful relationships, as opposed to pursuing
transactions, is also key to equitable community
engagement.

“It is human
relationships, not
policy, [that changes]
attitudes.”

Theme 2: Engaging Indigenous Communities
Participants recommended developing formal
structures to collaborate with Indigenous
communities, leaders, staff and students,
such as responsive and culturally-appropriate
community consultations, or Indigenous
advisory positions or committees. These
structures strengthen the capacity for our postsecondary institutions to understand and reflect
the aspirations of Indigenous students and
communities. They emphasized that Indigenous
voices should inform the vision and framing of
reconciliation plans, as well as strategic planning
for institutional spaces, services, programs,
research, policies and governance.

“To decolonize our way
of working, we need to
start with conversations
with communities.”

4 – Participants and Elders cited the role of relationships as reflected
in Indigenous philosophies, such as in the Cree concept of “miyowîcêhtowin,” or “good relations.”
5 – For instance, see “Reconciliation as Relationship” in The Final
Report of the Truth and Reconciliation Commission of Canada, Vol. 6,
p. 15-17, which calls for all Canadians to “remain committed to the
ongoing work of establishing and maintaining respectful relationships.”
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Theme 3: Institution-wide Responsibility
Post-secondary reconciliation efforts are
strengthened when all departments and staff
are actively involved in championing the work.
Developing a critical mass of non-Indigenous
allies throughout the institution is imperative to
create cultural change and relieve some of the
advocacy burden shouldered by Indigenous staff
and students.

“It is everyone’s
responsibility.
Everyone has a role to
play. Everyone in the
organization needs to
be a leader in the work.”
Theme 4: Place-based Approach
Reconciliation is highly context-dependent.
Instead of taking a “pan-Indigenous” approach,
reconciliation plans and Indigenous initiatives
should be designed in collaboration with the
particular Indigenous communities on whose
territories the institution is located, adapted to
the institution’s size and structure as it changes
over time.

“Protocols need to be
real and different for
each community. They
need to be negotiated
and adaptive, and
revisited every few
years.”

Theme 5: Reconciliation as Distinct from
Diversity • Participants affirmed that
reconciliation work must remain distinct
from broader equity, diversity and inclusion
initiatives, because of the ancestral Indigenous
territories on which Canadian post-secondary
institutions are located, the context of
colonization, the inherent rights of Indigenous
people and the responsibilities Canadian
institutions hold under the TRC’s Calls to Action.
Participants recognized the intersectional nature
of equity issues, and supported all work to
enhance inclusion, but they called for special
consideration and explicit acknowledgement
of Indigenous people in the creation of spaces,
services, programs, research, policies and
programs.

“Because of the history,
there will always be
a special relationship
with Indigenous
communities.”
Theme 6: Flexibility and Innovation for
Systemic Change • Meaningful reconciliation
requires a readiness for deep, systemic change
and an openness to reimagining structures,
practices and policies in ways that integrate
Indigenous values, concepts and ways of
knowing and being throughout institutions.
Some participants admitted that they had
become “masters of circumventing the
system,” or “stepping around rules” to advance
reconciliation, but they also noted that it is
exhausting to continually need to push against
systems, ask for permission, defend positions
and navigate inadvertently obstructive policies.

“Persistence, flexibility,
ingenuity [are]
guiding principles for
community engagement
and reconciliation.”
Perspectives on Reconciliation: a Summer Institute – Foundation for Reconciliation: 9 Core Themes
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Theme 7: Humility and Patience for Continual
Learning • Systemic and cultural change
inherently involve learning and risk-taking.
Participants discussed how a commitment to
reconciliation requires tolerance for discomfort;
courage to try new things; humility to learn and
listen; honesty to acknowledge and apologize
for missteps; and empathy, patience and
persistence to repair and rebuild relationships.

“[The Cree concept
of] ‘good relations’
[…] encompasses
everything we do. If we
have something coming
up with facilities, or
the registrar, they’ll
call upon my team
and myself. […] That
wouldn’t happen if
we didn’t have good
relations. Knowing
they can ask questions
and we won’t laugh or
judge. We will teach
and be respectful.
Walking side by side,
not one in front of
another.”

Theme 8: Sustained Action
Reconciliation and systemic change take time,
and the group expressed concern that public
interest in reconciliation might be diminishing.
Post-secondary institutions are well-positioned
to reaffirm reconciliation as a priority for their
institutions and for the post-secondary sector.
They can help invigorate work to advance the
recommendations put forth in foundational
documents including the TRC’s Calls to Action,
UNDRIP, or the MMIWG’s Calls for Justice. The
group emphasized that strategies and principles
must be accompanied by concrete actions for
implementation.

“[Right after the Truth
and Reconciliation
Commission],
reconciliation and
Indigenization were the
‘flavor of the day,’ and
there is a risk of the
importance of it waning.
Change won’t come in
a day. It takes sustained
work for 20-30 years.”

Perspectives on Reconciliation: a Summer Institute – Foundation for Reconciliation: 9 Core Themes
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Theme 9: Asset-Based Approach
Discussions highlighted various ways in
which Indigenous knowledge and worldviews
would enrich and strengthen post-secondary
systems, pedagogies and research. Participants
criticized “paternalistic” mindsets and deficitbased assumptions, and noted that these
run counter to reconciliation. Collaboration
with Indigenous communities must uphold
Indigenous leadership, agency, assets and
resiliency. Indigenization initiatives should aim
to highlight and celebrate Indigenous successes,
contributions and ways of knowing and doing. A
strengths-based approach is intrinsic to genuine
reconciliation.

“I’ve had a paradigm
shift about this work
[…] I have struggled with
what words we are using
about reconciliation and
Indigenization. Terms
such as “acknowledge” or
“make room for” all feel
like Western concepts.
The reconciliation lead
at my institution uses
phrases like how fantastic
Indigenous ways are and
how we should be excited
about this. It’s a totally
different and better
framing.”

Perspectives on Reconciliation: a Summer Institute – Foundation for Reconciliation: 9 Core Themes
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Supporting and Accelerating Change
Participants identified 5 factors that can facilitate and accelerate reconciliation work in
post-secondary institutions:
Factor 1: Commitment from Senior Leadership
Participants strongly emphasized that it is
the responsibility of presidents and all senior
leadership to demonstrate a commitment
to advancing reconciliation, given the broad
influence they have within the institution, with
funders and with governments. Although there
are limits to the decision-making power held
by presidents and other senior leaders, they
are well positioned to set reconciliation as an
institutional priority and to drive the agenda
forward by:
•

Establishing reconciliation as a formal
institutional commitment or guiding
principle

•

Fostering individual relationships
between institutional and Indigenous
leadership

•

Promoting a culture of shared
responsibility and opening space for
honest conversations

“We need a formal
commitment by the
president’s executive
team that they are going
to take steps towards
reconciliation in their
institution and that the
responsibility for that
will rest on everyone—
not just Indigenous
staff.”

Factor 2: Core Funding and Dedicated Staff
Advancing reconciliation in a meaningful
way requires significant human and financial
resources. Participants advocated for increased
funding, particularly core operational funding,
as well as increased staff capacity. There
was a call for dedicated staff positions to
implement core action items including policy
review, curriculum review and development,
professional development, student support, and
liaising with communities. There was strong
agreement that the senior reconciliation lead
should report directly to the president’s office to
increase communication and facilitate systemic
change.

“Resources need
to be allocated to
support institutional
commitments to
indigenization.”
“We need someone
at a very high level
to lead this. Not off
the side of my desk,
or with someone at
a lower level. […] A
senior advisor at the
president’s level would
be critical. We have a lot
at the working level, but
we need to raise it to the
senior level.”

Perspectives on Reconciliation: a Summer Institute – Supporting and Accelerating Change: 5 Factors
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Factor 3: Mandatory Professional Development
Education, capacity-building, and the sharing of
truth are core components of reconciliation and
relationship-building. Professional development
for staff and faculty was identified as important
in building their understanding, sense of
ownership and responsibility, and capacity to
advance reconciliation in their respective roles.
Recommended approaches for capacity building
included:

Factor 4: Strategic Planning and Evaluation
Developing formal strategic plans and evaluation
frameworks for reconciliation efforts can help
affirm reconciliation as an institutional priority,
encourage implementation, and facilitate
accountability. Recommended approaches to
strategic planning and evaluation included:

•

Effective mandatory training for all staff
and faculty

•

•

Ongoing professional development,
such as annual workshops or forums, and
periodic meetings to discuss emerging
issues and ask questions in open and safer
spaces

Embedding reconciliation goals within
institutional strategic plans, either as a
distinct, core goal, or as a category included
within all goals and objectives

•

Embedding reconciliation goals within
mandates and performance reviews across
all departments and levels of seniority to
promote institution-wide responsibility and
action

•

Developing regional or national evaluation
metrics to promote collaboration and
assess systemic change

•

•

Immersive and experiential learning
opportunities offered in partnership
with Indigenous communities, such as
participation in cultural traditions and
ceremonies, land-based learning, or visits to
former residential schools
Learning from stories and testimonies of
truth from Elders, Knowledge Keepers and
survivors

“Healing and
relationship-building
comes from listening
to, understanding and
knowing the truth.”

“Vision without action
is a daydream, and an
action without a vision
is a nightmare.”

Perspectives on Reconciliation: a Summer Institute – Supporting and Accelerating Change: 5 Factors
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Factor 5: Post-Secondary Collaboration and
Knowledge Exchange • There was a strong call
for increased collaboration and knowledge
exchange amongst post-secondary institutions,
in order to learn from successes and failures,
sustain the momentum of reconciliation, and
expand the network of supporters. Participants
expressed interest in sharing existing policy
language, curriculum content, training modules,
and models for governance and staffing.
Suggestions for collaboration included:

•

Establishing a digital platform for
discussion and resource exchange;

•

Convening periodic gatherings, such
as future Summer Institutes, regional
gatherings, and/or at CICan and Universities
Canada’s forums and conferences;

•

Collaborating on communication
strategies to support public awareness
and advocate for government and funder
support

See Appendix D for a summary of the concrete next steps and commitments participants articulated
to on the final day of Summer Institute, in order to advance reconciliation in their institutions and as a
sector between 2019 and 2024.

Perspectives on Reconciliation: a Summer Institute – Supporting and Accelerating Change: 5 Factors
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Barriers and Challenges
The Summer Institute opened space for critical reflection on barriers and challenges to advancing
reconciliation within post-secondary institutions on a practical and systemic level. Top barriers and
challenges identified by the group included:

1
2
3

4
5
6
7

An inequitable burden on Indigenous staff, students,
Elders and communities to champion reconciliation work
and act as consultants within the institution in addition to
their designated roles.
Active resistance from faculty, staff, unions and students,
as well as lack of involvement from some post-secondary
institutions.
Superficial, “tokenistic” changes, including the
“commodification” of reconciliation initiatives to promote
the institution without offering genuine benefit for
Indigenous people, or the development of initiatives that do
not reflect Indigenous worldviews.
Systemic and institutional barriers to change, such as
governance structures, policies, collective agreements, and
entrenched practices.
Systemic racism against Indigenous people within
institutions and society.
Fear, risk-aversion, or a sense of being overwhelmed and
not knowing where to start.
Widespread lack of awareness of the historical contexts
of Indigenous peoples in Canada before colonization, the
impact of colonization, and the work of reconciliation.

8

Resource constraints and competing institutional priorities.

9

Emotional barriers, such as feelings of shame, guilt, anger.

10

Erosion of trust and relationships between Indigenous
communities and institutions due to unethical engagement
practices and the historical legacy of colonialism.

Perspectives on Reconciliation: a Summer Institute – Barriers and Challenges
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Reconciliation in Practice
“What would you like
your institution to
look like in 2030?”

•

•

•

•

Increasing Indigenous representation
in post-secondary governance, through
dedicated advisory Indigenous councils,
committees or board seats, and by
providing the reconciliation lead with
direct and regular access to the president
Conducting a comprehensive review of
institutional policies through the lens of
reconciliation and equity for Indigenous
people, in consultation with Indigenous
communities and with unions
Establishing Indigenous competency
requirements for all students and
incorporating discipline-specific
Indigenous content and learning
objectives in curricula across
departments and programs
Expanding Indigenous
language programs

Perspectives on Reconciliation: a Summer Institute – Reconciliation in Practice

Guided by the question “What would you
like your institution to look like in 2030?”
participants discussed how to advance
reconciliation in their institutions’ spaces,
services, programs, research, policies and
governance. For a detailed record of these
and other recommended action items, as
well as approaches to implementation,
see Appendix C. Top recommendations
included:

•

Supporting public education on
Indigenous history and cultures,
and sustaining public discussions
on reconciliation

•

Establishing processes and building
capacity for ethical and respectful
community engagement in research

•

Reflecting local Indigenous territories,
languages and cultures across campus
through artwork, monuments, signage,
building names, architecture and design,
as determined by the communities.

•

Expanding Indigenous spaces
throughout campuses, including
resource centres, gathering spaces,
spaces to connect with Elders and spaces
to practice ceremony

•

Wraparound services to support
Indigenous student success, particularly
financial support, access to culture
and ceremony, housing, mental health
and wellness support and support for
distance learning
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Appendix A
Agenda and Participating Institutions
August 9-10

Optional pre-Institute Event: Community Engagement in Practice (Dawson City)

August 11

Arrivals and Welcome Social (Whitehorse)

August 12

Facilitated Dialogues: Advancing Reconciliation in Spaces and Services
Student Speech: A Vision of Post-secondary Education in 2030
Yukon College Campus Tours

August 13

Facilitated Dialogues: Advancing Reconciliation in Programs and Research
Plenary Dialogue with Thought Leaders
Yukon College Site Visits

August 14

Facilitated Dialogues: Advancing Reconciliation in Governance and Policy
Focused Discussion: Systemic Racism
Fireside Chats with Reconciliation Leads and Presidents

August 15

Concurrent discussions: Presidents, Proxies and Reconciliation Leads
Discussions in Institutional Pairs to Review Action Areas
Closing Round: Identifying Next Steps and Articulating Commitments

Guiding Questions
Dialogues were guided by 5 core questions: 6
•

What would you like your institution to look like in 2030?

•

What needs our immediate attention going forward?

•

What challenges might come our way and how can we meet them?

•

How can we support each other in taking the next steps?

•

What unique contributions can each of us make?

6 – The source for these five questions is Eric E. Vogt, Juanita Brown and David Isaacs, The Art of Powerful Questions: Catalyzing Insight, Innovation,
and Action, 2003.
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Participating Institutions
Participants included the president or the president’s proxy and the reconciliation lead from 31
universities, colleges and institutes across Canada:
•

Algoma University

•

Ryerson University

•

Bow Valley College

•

Saskatchewan Polytechnic

•

Carleton University

•

Sault College

•

Concordia University of Edmonton

•

Sheridan College

•

Emily Carr University of Art and Design

•

Université Laval

•

Justice Institute of British Columbia

•

University of Lethbridge

•

Keyano College

•

University of the Fraser Valley

•

King’s University (The)

•

Université du Québec

•

Kwantlen Polytechnic University

•

University of Manitoba

•

Lakehead University

•

University of Toronto

•

Langara College

•

University of Saskatchewan

•

Lethbridge College

•

Vancouver Island University

•

Mohawk College

•

Yukon College

•

Mount Royal University

•

Mount Saint Vincent University

•

New Brunswick Community College

•

Nipissing University

•

Northlands College

•

OCAD University

Elders from local First Nations, along with
representatives from Universities Canada,
Colleges and Institutes Canada, the McConnell
Foundation and Simon Fraser University’s
Morris J. Wosk Centre for Dialogue were also in
attendance. Photography by Alistair Maitland
Photography.
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Appendix B
Note from the Facilitators
This Facilitators’ Note describes the design
of the event and the reasoning behind our
facilitation methods.
Our work together at the Summer Institute was
guided by our shared commitments to truth
and reconciliation, and in the context of the
Summer Institute, to the calls for justice and
action addressed to the postsecondary sector.
We ground our work as collaborative facilitators
in several values and principles,7 including the
value we place on:
•

Working in partnership with
communities;

•

Including participants who reflect diverse
interests and perspectives;

•

Sparking curiosity in respectful
conversations without predetermined
outcomes;

•

Making a difference with processes that
are informed by evidence, that enhance
participants’ knowledge, and that empower
participants to deliberate thoughtfully and
consequentially;

•

Fostering relationships, empathy and
shared understanding by utilizing the
power of dialogue and storytelling in small
groups and in larger configurations;

•

Impartiality about particular outcomes,
even where we may be deeply committed
to the broad goals that gave rise to an event
like the Institute;

•

Trauma-informed and culturally
respectful processes, including processes
that are accountable to imbalances of
power and privilege; and

•

Transparency about purposes, methods
and outcomes.

The process design for the Institute in
Whitehorse and Carcross was guided by
the objectives and framework developed in
collaboration among the partners: Yukon
College, Vancouver Island University, Universities
Canada, Colleges and Institutes Canada, and the
McConnell Foundation.
The process design for the pre-Institute in
Dawson City and for the Institute in Whitehorse
and Carcross was place-based and land-based.
Participants learned from and with Elders, local
community members, First Nation Leadership,
and Yukon College staff. Sessions took place
indoors and outdoors, and with the help of Elders
and others, there was ongoing effort to ground
the discussions in the places where we were
located.
The Institute provided opportunities for deep
dialogues amongst participants, enriched
by conversations with local Elders and other
community members. The Institute design
was guided by our appreciation of the
value of different ways of knowing, and our
awareness that knowledge resides within and
is produced by, among others, communities
and postsecondary institutions, often working
collaboratively. Therefore, the design sought to
provide opportunities to co-create knowledge
through deep listening; guided dialogues in
plenaries, large groups, small groups and pairs,
and with a recent alumna; storytelling; and a
variety of experiential activities. Elders played
an essential role in holding space for these
conversations, and in sharing their traditions and
insights throughout the sessions. Participants
took turns as peer-facilitators and notetakers
during most of the small group dialogues.

7 – These principles were informed by the following document
produced by the SFU Morris J. Wosk Centre for Dialogue: https://
www.sfu.ca/content/dam/sfu/centre-for-dialogue/PDF/
Principles%20for%20Collaborative%20Public%20Engagement.pdf

Perspectives on Reconciliation: a Summer Institute – Appendix B: Note from the Facilitators
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Our goal to foster relationship-based, rather
than transactional, interactions was aided
by the fact that participants were together for
between four and seven days (depending on
whether or not they attended the pre-event).
In both cases, this allowed time to begin
to build a culture of safety for expressing
oneself more openly than is often possible in
conferences or in the workplace setting. For this
reason, we built into the design an openness
to, and mechanisms for inviting, ideas for
strengthening the process in “real time.” This
iterative, “co-creative” dynamic empowered
participants to propose changing the location
for some important sessions, to add a session
explicitly focused on the issue of systemic
racism, and other important interventions.
In addition to reckoning with the history
and ongoing legacy of systemic racism and
trauma, two other systemic issues complicated
and informed our process design. One was
the structural asymmetry in the power
and positions held by participants in their
respective institutions and among institutions.
We sought to address this issue by providing
relatively unscripted opportunities every day
for each pair – the president or proxy and the
reconciliation lead from each institution – to
begin to develop or to strengthen their existing
collegial relationship in private conversation
about the challenges each faced in their
work to advance reconciliation, and about
how they might work together to address

these challenges. In plenaries we provided
spaces for mixed groupings as well as for
conversations among “peers”: reconciliation
leads, presidents and proxies of presidents.
These varied configurations every day –
conversations in pairs, peers, hybrid groups,
plenaries, and informal conversations – over
the course of several days were designed to
strengthen interdependent relationships, deepen
understanding and catalyze systemic change.
The mix of configurations was meant to foster
a dynamic play between divergent thinking
and convergent, focused conversations about
the thematic emphases for that day. In this
way we hoped to spark new insights amongst
people invited to “concentrated conversation”
by listening deeply, clarifying, questioning,
and building on others’ ideas in a relatively
horizontal structure.
Another systemic complication was presented
by complexity itself: the relative lack of deep
familiarity on the part of virtually all pairs
of participants– a president (or proxy) and
a reconciliation lead – with the scope and
complexity of the other’s role. We sought to
meet this challenge with a set of preparatory
readings, experiential activities facilitated by
Yukon College staff, the peer-group sessions, the
daily dialogues in institutional pairs, the plenary
sessions, and two “reverse” panels. The latter
term is not self-explanatory, but it was central to
our process design.

Perspectives on Reconciliation: a Summer Institute – Appendix B: Note from the Facilitators
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In order to encourage the presidents to benefit
from the knowledge held by the reconciliation
leads and vice-versa, our two panels – the first
deliberately featuring four reconciliation leads,
the second featuring four presidents – were
designed to encourage dialogue. That required
unsettling the conventional panel model. We
sought to (1) disrupt the notion that knowledge
primarily resides in the panel of experts; (2)
emphasize the value of co-creating ideas about
complex systemic problems; (3) underscore
knowledge flows in multiple directions; (4)
provide another opportunity for reconciliation
leads, presidents and vice-presidents to learn
from and with each other; and (5) lead a rich
plenary dialogue. Thus, after brief remarks,
each panelist posed a question for members of
the audience to address. In this way, we aimed
to elicit the “wisdom in the room.”
The panelists’ questions were curated in
discussions amongst the panelists ahead of
time. They were encouraged to ask “authentic”
questions: questions to which they genuinely
did not have answers, questions of genuine
importance to their work in advancing
reconciliation at their institutions and across the
sector. This idea of using “powerful questions”
was informed by one of the preparatory
readings: “The Art of Powerful Questions:
Catalyzing Insight, Innovation and Action”
(2003), by Eric E. Vogt, Juanita Brown and David
Isaacs.

Finally, the process design was informed by our
shared commitments to transparency about
methods and outcomes. This Facilitators’ Note is
included as a demonstration of methodological
transparency, which we wove periodically into
the sessions. Another method we used was
to seek to address asymmetries of power and
privilege in public speaking during plenary
sessions and at dialogue tables. We never put
people on the spot by pressuring them to speak
if they preferred to listen deeply instead. But we
also sought to support quieter participants who
did wish to participate. While always encouraging
participation by anyone, we asked very active
speakers to try to leave space for quieter
participants to enter the conversation. Sometimes
we waited in silence for 20 or 30 seconds for
that to happen, but the insightful – and, at times,
quite courageous – ideas of quieter participants
enriched the plenary sessions as expected.
This report as a whole is a manifestation of our
commitment to transparency about outcomes.
It was clear to us that all of the participants are
committed to advancing reconciliation in their
institutions and across the sector. We know that
each institutional role and each institutional
context brings its own challenges and
opportunities. We recognize that much important
work was being done before the Institute, and
that that work continues. We hope that the work
we did together with all the participants will
contribute in some way to that process.
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Appendix C

•

Publicly displaying commitments
to reconciliation, including land
acknowledgements, signed protocols or
principles for Indigenous Education8 or
UNDRIP statements by means of posters,
signage and websites.

•

Increasing Indigenous spaces throughout
campuses to serve a variety of purposes,
including resource centres, gathering
spaces, spaces to connect with Elders
and spaces to practice ceremony.
Participants stressed the importance
of placing Indigenous spaces in central
locations to increase visibility and
accessibility. While some participants felt
it was important to designate exclusive
Indigenous spaces, others questioned
whether such spaces perpetuate a sense
of segregation. A combination of public
and exclusive Indigenous spaces, designed
in consultation with local students,
communities and Elders, may best serve
diverse needs.

•

Outdoor spaces and natural elements.
Participants supported spaces that “bring
the outdoors in” through the use of natural
materials or lighting, as well as campuses
that incorporate outdoor learning and
gathering spaces.

Reconciliation in Practice
Guided by the question “What would you like
your institution to look like in 2030?” participants
shared ideas about effective practices and
aspirations to advance reconciliation in their
institution’s spaces, services, programs, research,
policies and governance. These were summarized
in the report, but in the pages that follow, given
more fullsome description.
Reconciliation in Spaces
“The institution needs to be more aware of the
land and its obligations to the land. Reflecting
this in spaces is a big step forward. […] This is
our responsibility as a college, to reflect the land
we are on.”
Envisioning reconciliation in campus spaces,
participants emphasized the importance of
creating welcoming environments to inspire a
sense of belonging and pride. They noted the
importance of visible, authentic recognition of
local Indigenous territories and cultures through
culturally appropriate physical markers and
spaces. Top recommendations included:
•

Reflecting Indigenous territories, languages,
and cultures through artwork, monuments,
signage, building names, architecture and
design. Visible markers of Indigenous
heritage can inspire a sense of belonging
amongst Indigenous students, faculty,
staff and communities, while increasing
awareness and understanding of Indigenous
territories and cultures amongst nonIndigenous community members. Participants
emphasized that efforts to Indigenize spaces
should be grounded in the Indigenous
cultures on whose territory the institution is
located, instead of employing a tokenistic,
“pan-Indigenous” approach.

“We don’t need just one space and that’s good
enough; we need multiple spaces to serve
multiple users with multiple needs.”

“Indigenous spaces
should extend beyond
one designated area and
filter throughout the
entire campus.”

8 – CICan’s Indigenous Education Protocol for Colleges and Institutes
and Universities Canada’s Principles on Indigenous Education.

Perspectives on Reconciliation: a Summer Institute – Appendix C: Reconciliation in Practice

Published December 2019 – 22

Reconciliation in Services

•

“Talking with students, we found they are
lacking wraparound services. We will not
attract or retain students if they can’t afford
to live.”

Wellness support, including mental
health support for students healing from
intergenerational trauma, and support
for students in remote or Northern
communities;

•

Support for distance learners, including
improved infrastructure for internet access,
subsidized computers and individual, inperson support to help students navigate
online learning platforms and acquire skills
for distance learning prior to commencing
coursework.

Participants discussed the unique barriers
Indigenous students may face in their learning
journey due to the socioeconomic legacies of
colonialism, and the cultural and/or geographic
transitions that may be involved in attending
post-secondary education. They called for
wraparound, holistic services that address
students’ material, cultural, spiritual and
academic needs, and initiatives to increase
awareness of campus and community-based
services.
Priority areas for support included:
•

Financial support through increased
scholarships, tuition waivers, periodic
payment plans, and individual support to
prepare necessary paperwork;

•

Access to culture and ceremony, including
cultural gatherings and ceremonies,
access to traditional foods on campus, and
opportunities to connect with Elders;

•

Support in finding safe, affordable
housing, especially for students from
remote communities, students facing
overcrowding in family homes, or mature
students with families of their own;

Participants highlighted the impact individual
relationships can have on student retention
and success. They advocated for increased
mentorship and dedicated staff who can
provide one-to-one support and broader student
engagement.
“They wanted to hire an Elder in residence
for campus […] so I lived on campus for eight
years. […] I told stories. We cook out there
[…] make stew, bannock, roast; make tea for
students in residence. I teach them how to
drum and sing.”
“Retention depends on strong, long-term
relationships and friendships with students.
Helping students know where to go to get
the help they need, letting them know they
are welcome back if they stop […] Staff need
more one-on-one time with students. This is a
social versus clinical model. It’s good customer
service!”
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Reconciliation in Programs

“Education can be used
as a catalyst for change.”
Participants emphasized the responsibility of postsecondary institutions to increase understanding
of the histories of Indigenous people in Canada,
including historical and ongoing impacts of
colonialism. They highlighted the importance of
teaching about Indigenous rights and governance,
territories, heritage and culture, languages and
worldviews. There was strong support for:
•

Establishing Indigenous competency
requirements for all students, to be
completed through existing courses,
supplementary courses or workshops, online
courses and/or challenge exams;

•

Incorporating discipline-specific, Indigenous
content and learning objectives in curricula
across all departments;

•

Training programs for public sector
workers embedded in professional
association requirements or delivered
through professional development
opportunities; and

•

Public education campaigns, leveraging
the convening power of public education
institutions, and collaboratively developing a
communications strategy to increase public
awareness and sustain public discussion of
reconciliation.

“We had over 100 police officers come onto our
campus; we worked with the chief of police
and his senior team. […] We had police officers
crying in the circle because they didn’t know
the truth of what had happened […] and because
of how this could have changed their careers.
[…] not only were they going to be better
prepared to work in Indigenous communities,
but they were better prepared to work with
everyone.”

However, participants also noted that faculty
and instructors at some institutions have
resisted indigenizing curriculum, due to
concerns over academic freedom, a lack
of understanding of the relevance to their
discipline, or risk-aversion. As a result, they
shared practices for supporting curriculum
change, including:
•

Establishing teams to review course
outlines and support faculty and
instructors with curriculum development;

•

Co-creating and/or co-delivering course
content with Indigenous Elders and
community members;

•

Developing teaching tools or modules
that can be incorporated into courses
across disciplines; and

•

Training and capacity-building
to increase faculty and instructors’
understanding, capacity and confidence
to develop and deliver Indigenous course
content.

“All courses pass through the First Nations
Initiatives Office before the Academic
Council to support the Indigenization/
northernization of programs. At the start,
it felt like a punitive process, as if you were
handing things in to get marked and get
through the gates. The conversation started
at the end of the course development process.
Over time, it has become more collaborative,
starting the conversations with the FNI office
early on, offering suggestions and offering to
meet throughout.”
“We developed curriculum with Elders who
co-instructed the courses. I haven’t done
curriculum development before – so working
with someone who knows how to do this,
was helpful and complementary.”
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Additional suggested practices for indigenizing
programs included:
•

Establishing Indigenous language courses to
support language revitalization;

•

Incorporating Indigenous traditions in
convocation ceremonies, for instance
including drumming, singers, prayers and
opening words from an Elder, or conducting
blanket ceremonies for honorary doctorates;

•

Offering credit-based land-based learning
courses or programs;

•

Accrediting Elders and Knowledge Keepers
through Prior Learning Assessment and
Recognition programs;

•

Establishing degree programs or academic
centres for Indigenous knowledge;

•

Incorporating Indigenous ways of knowing
in pedagogies and evaluation practices,
for instance offering oral evaluations or
incorporating time for smudging after
emotionally sensitive discussions; and

•

Encouraging students to integrate
Indigenous languages and knowledge
into their scholarship, for instance
accommodating graduate defenses in
Indigenous languages.

“Can we rethink what it means to get a degree/
diploma by 2030? A mix of different kinds of
experiences. Some on the land, at different
institutions.”

Recommended practices to increase
accessibility and retention in programs
included:
•

Increasing accessibility to programs
in Indigenous communities through
distance learning, as well as by offering
community-based, modular or servicelearning programs that allow students to
remain in their communities throughout
their studies;

•

Reserving enrollment spots for
Indigenous applicants and/or members
of the Indigenous communities on whose
territories the institution is located;

•

Offering accommodations for
participation in traditional pursuits, such
as hunting or harvesting seasons, that may
conflict with academic deadlines;

•

Academic bridging programs and
increased recognition of professional
experience and Indigenous knowledge in
admissions policies; and

•

Improving student mobility and
credential recognition, for instance
improved transfer agreements with
Indigenous institutions.

“We are trying to get reserved spots for
community members from the territory in
our popular programs. This is an example of
reciprocity to the community.”
“We are very regimented with the semester
system; it doesn’t move with the seasons
(e.g. berry picking season, moose season)
[…] Students should not be penalized for
following traditions […] no matter when they
happen in the year.”

Perspectives on Reconciliation: a Summer Institute – Appendix C: Reconciliation in Practice

Published December 2019 – 25

Reconciliation in Research

“Research is relationship.
We can’t do good
research without good
relationships.”
Participants highlighted the rich value a deep
understanding of the land and local history can
bring to a research endeavor, as well as the unique
perspective of research that is framed or led by
Indigenous scholars and communities. They also
emphasized the importance of seeking consent
and guidance from Indigenous communities prior
to commencing research that is taking place in
their communities or territories.
Discussions noted persistent ethical concerns
about community-engaged research, including:

•

Research that is driven by institutions
or corporations, without the awareness,
consent and/or guidance of Indigenous
communities;

•

Financial and structural power imbalances
between institutions and community
members that undermine processes of
consent;

•

Over-researching communities;

•

Inequitable distribution of benefits or
credit;

•

Misinterpretation of data by nonIndigenous researchers;

•

Relying on and jeopardizing Indigenous
students’ relationships with communities;
and

•

Issues of gatekeeping when partnering
with community representatives.
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Participants suggested that a commitment to
equitable, community-engaged research in the
spirit of reconciliation may be realized by:
•

Structured or mandated processes to
seek consent and input from Indigenous
communities prior to commencing research
projects;

•

Building capacity for students, faculty and
industry partners to respectfully engage
with Indigenous communities in research
(exploring topics such as protocols, consent,
relationship-building, equitable partnerships
and accountability);

•

Establishing equitable partnerships with
communities, marked by shared power,
good relationships and strong lines of
communication;

•

Streamlining grant applications and ethics
procedures to increase accessibility for
community partners, for instance removing
requirements for community partners to
submit CVs;

•

Reconsideration of research evaluation and
tenure structure to recognize and support
community-engaged research and Indigenous
research methodologies;

•

Designing mutually beneficial research
projects that provide concrete benefits to
communities;

•

Crediting community-based contributors
and co-authors of research; and

•

Establishing an Indigenous research liaison
office to support research teams.

“It’s also about protocols. If a researcher is
approaching a community, how do you do that?
Who gets to set those (protocols)? There’s an
assumption that if you’ve figured it out once,
it’s the same for other contexts, and it’s not!
[Students] need support to do their research
properly […] and we don’t want to curtail their
curiosity and enthusiasm.”

Reconciliation in Policy

“Policies matter –
they shape the way
we live together as a
community.”
“It is imperative that our institutions embed
[practices in policy] now, so later on [these
are] already in the policy and structure and
we don’t need to justify [them] in 20 years.”
Participants identified policy development
as a top priority for reconciliation, including
modifying policies that cause barriers to
access and/or inadvertently obstruct rights for
Indigenous staff and students. They advocated
for formalizing emerging practices for
reconciliation and Indigenization that do not
contradict existing policies, but which are also
not supported or mandated by them.
Priority areas for policy changes included:
•

Cultural and spiritual practices and
ceremony appropriate for local contexts,
such as policies for smudging, pipe
ceremonies, sharing traditional foods or
wearing traditional regalia at convocation
ceremonies;

•

Equitable pay for Elders and Knowledge
Keepers who do not hold post-graduate
academic credentials, with a recognition of
preferences for honoraria;

•

Cultural protocols, such as land
acknowledgments and culturally
significant gifting;

•

Accountability processes for racism;

•

Equitable hiring practices to increase
Indigenous representation among staff and
faculty; and

•

Employment policies that recognize
cultural differences, such as expanded
bereavement leave.
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Many participants recommended hiring a policy
expert to complete a comprehensive review
of institutional policies from an Indigenous
perspective and identify areas for revision. Policies
housed under collective agreements, such as
employment policies, may require additional
collaboration with unions. There were also calls to
engage in community consultations to ensure that
historically marginalized voices have the ability to
inform policy development.
“It is tempting to say we need to redo the policy,
give it to the lawyer and the VPs and call it done.
But then you are enshrining what you have
always done. Take a long approach, [conduct
a] public process, invite public comments, and
then when it is adopted, everybody is heard
along the way, especially the people whose
voices have not been heard historically at other
places.”
Some participants suggested approaches to
policy development that incorporate Indigenous
worldviews and cultural practices, such as
formalizing policies and agreements with a pipe
ceremony or developing policies using both
written and oral methods.
“It is good to bring the community in and begin
the whole process with ceremony, because
labour/management meetings can easily go off
the rails, and it is important to start in a good
way. Just before going into bargaining can be a
good moment.”

Reconciliation in Governance
Discussions on reconciliation in governance
focused on increasing the representation of
Indigenous perspectives in post-secondary
strategic planning and decision-making.
Alongside recommendations to appoint one
or more senior-level positions dedicated to
reconciliation and Indigenization, participants
shared promising examples of governance
structures that include participation from
Indigenous staff, faculty and/or external
Indigenous leaders and community members,
such as:
•

Designating permanent seats for
Indigenous members on the Board of
Governors, Board of Directors or Senate;
and/or

•

Establishing an Indigenous advisory
council or committee, ideally with access
to and/or advisory roles on post-secondary
Boards, Senates or the president’s office.

Participants recommended various principles
and practices to guide the inclusion of
Indigenous community voices in governance,
including:
•
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•

Acknowledging that no individual can
fully represent the diversity of voices
and opinions within their community,
one participant described how “in good
Board governance policy, one does not
represent a constituency, but rather
brings a perspective to the Board”;

•

Ensuring that advisory bodies or
positions have authentic responsibilities
and decision-making power, as
reconciliation is advanced through
genuine power-sharing, instead of
“tokenistic” governance structures;

•

Recognizing that community leaders
may have competing time demands and
that community calendars may not line
up with academic ones;

•

Seeking participation from diverse
sectors within post-secondary governance
structures as well as diverse departments;
while the education sector is often
highly represented, advisors from health,
trades or other sectors can offer valuable
contributions to related departments,
services and initiatives; and

•

Integrating Indigenous principles,
processes and worldviews in the
creation of governance structures.

“One of the things
I might suggest is
that at the inception
of committees, you
build in consensusbuilding processes.
Many nations have
this in play. The
committee can decide
ahead of time how
things will be resolved.
That’s traditional
governance.”
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Yukon College’s President’s Advisory
Council on First Nations Initiatives
(PACFNI)9 comprises educational
representatives from all 14 Yukon First
Nations and 3 transboundary First Nations,
some of whom have Self-Governing
Agreements and some of whom do not.
Established in 2007, the high-profile
Council aims to provide strategic direction
to the College, specifically the Board of
Governors and the senior management
team, assisting them with their goal to
increase the effectiveness of programs
and services, as well as helping to support
Yukon First Nations build capacity and
implement their final agreements.
The Council meets quarterly for two
days in order to allow time for deeper,
productive conversation. The College
president attends at least parts of, if not
the entire session. Subgroups meet at
other times, as required.
Each First Nation can submit one name to
be appointed as a voting and compensated
representative to the Committee.
Appointments are not individual-based;
these are ambassadors to the institution
designated by particular First Nations.
The sessions are structured in an open
forum, in order to enable dialogue and
insightful conversations. Non-voting
partners, stakeholders and other visitors
are welcome and guests may formally
request to be added to the agenda. PACFNI
is the only Council reporting directly
to the president in recognition of the
College’s unique relationship with the First
Nations on whose territory the institution
is located.

9 – For more information on Yukon College’s President’s
Advisory Council on First Nations Initiatives see https://www.
yukoncollege.yk.ca/first-nations-intiatives
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Appendix D
Next Steps and Commitments
On the final day of the 2019 Summer Institute,
Perspectives on Reconciliation, participants
gathered in Carcross to review ideas discussed
during the week, and articulate next steps and
concrete commitments to advance reconciliation
in the next five years at their institution and
across the sector. The Carcross discussions
reflected the strong energy and desire for
collaboration that permeated the entire Summer
Institute. For instance, members of one breakout
group were inspired to sign their names to their
ideas to symbolize the strength of their personal
commitment.
The five most-cited “next steps” for the sector
that surfaced among the discussion groups of
presidents, proxies, and reconciliation leads
were:
•

•

1. Increasing knowledge exchange across
the sector through an online platform and
convening national or regional meetings
to share best practices, policy language,
successful initiatives, challenges, progress
updates, questions and resources;
2. Increasing access and support for
Indigenous students through financial aid
and modified admission, transfer, attraction
and retention practices;

•

3. Establishing mandatory training for
staff and students, and incorporating
reconciliation goals in performance
evaluations;

•

4. Collaborating across the sector on a
communication strategy to sustain public
awareness and collective action; and

•

5. Evaluating and reporting on progress
along key drivers of change and items
from the TRC’s Calls to Action.

Distinct priorities also emerged in the groups
of presidents, proxies and reconciliation leads,
reflecting their unique roles and vantage points
in their institutions. Alongside the priorities
mentioned above, the most-cited action items
for these groups included:
Presidents and Proxies
•

Developing sector-wide indicators to
measure progress, fostering collaboration
instead of competition;

•

Continuing to build strong relationships
with Indigenous community leaders, and
collaborating with national Indigenous
organizations;

•

Advocating with governments and
funders for increased support; and

•

Establishing permanent land recognition
signage at every University and College in
Canada.
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Reconciliation Leads
•

Increasing Indigenous representation
amongst senior leadership, staff, and
faculty, including revising employment
policies and establishing equitable pay for
Knowledge Keepers;

•

Increasing Indigenous spaces on
campuses, including spaces for ceremony;

•

Dedicating staff and resources to advance
reconciliation goals;

•

Indigenizing academic programs,
including integrating traditional Indigenous
knowledge in curriculum and evaluation,
and increasing language, land-based and
community-based programs; and

•

Establishing stronger accountability
systems for systemic racism.

At the closing round of the Summer Institute,
participants voiced one commitment they
would make to advance reconciliation. Many
expressed intentions to share their learnings
with their leadership teams upon returning
to their institutions. Their commitments
promised action to move forward many of the
key recommendations that had been generated
during the Institute, such as strengthening
relationships, improving community
engagement, conducting policy reviews and
increasing Indigenous representation in senior
leadership.

“We have an executive meeting on Monday
morning. We have already added an agenda
item: to talk about this week and our actions
related to these six areas. I am seeking
support and I’d like to see reconciliation and
Indigenization make their way into our new
strategic plan at a high level, not buried down
in a sub-item.”

“We plan to launch a
language campaign to
ensure it is represented
across the college.”
“We will support survivors to share their
histories, stories and archives. We will find
funds to build a place to learn this history.”
“Over this past year, we have been setting up a
framework for Policy Review at the university
and had committed to looking at all of our
policies through an equity, diversity and
inclusion lens—and now we are hoping to take
a reconciliation lens more specifically as well.”

“What we are looking at in terms of shortterm action items is really focusing on
community engagement. We will be working
on that in a meaningful way.”
“We keep hearing about people who are
unaware, so [our focus will be] ingraining
truth into all we do for the next five years,
from the executive level to faculty, staff and
deans.”
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progress in the six
areas, but we are weaker
on the relationships.
We need to do a lot of
drinking tea in the year
coming up.”
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Appendix E
Community Engagement in Practice: Summary
of the pre-Institute event in Dawson City10
Approximately half the participants in the
Summer Institute were able to participate in an
optional, pre-Institute program, “Community
Engagement in Practice,” held over two days in
Dawson City. The focus was on complexities of
community engagement, with an emphasis on
improving practices and promising approaches.
The sessions centred around effective
community relationships and best practices for
initiating, maintaining, and - at times - repairing
relationships.
Best Practices for good relationships
Participants emphasized the importance of
relationship-based, rather than transactional
interactions. Rather than proposing a
collaboration on a project idea generated at
the postsecondary institution, postsecondary
leaders should seek to build good relations with
Indigenous neighbours. Asking genuinely “what
can we do together?” may elicit community
support for collaborating in support of the
community’s priorities, and helps to decenter
the postsecondary institution and its power.
Although relationships are nurtured by
individuals, they need to be sustained at
institutional and community levels. This
ensures continuity through transitions in
leadership at the post-secondary institution
and within communities, and to do this well
requires multiple contacts and accountability
procedures. Postsecondary institutions must
also engage with an Indigenous community with
the same degree of respect and appreciation
for complexity that they give any government.
On any given initiative, the community should
advise regarding the appropriate process
(where, how, when to engage), and about the
stakeholders who need to be involved.
10 – The pre-Institute Agenda was co-designed by the partners.
The sessions were co-facilitated by Tosh Southwick, Associate VicePresident, Indigenous Engagement and Reconciliation, First Nations
Initiatives, Yukon College, and Math’ieya Alatini, former chief of the
Kluane First Nation. Elders hosted and contributed to the sessions.

Communities, staffing, and projects are
endlessly dynamic, so good community
engagement means staying agile. “How”
to work together is rarely prescribed or
consistent. In some cases, an institution might
need to negotiate bilaterally with a particular
community, while in others, the institution
will need to deal with a tribal or other multiNation council. As well, given the diversity of
nations across Canada, there is no such thing
as a pan-Indigenous protocol. Negotiating
protocols takes time, as does developing
shared objectives for collaborative work, and
the tasks, responsibilities, and assessment
metrics accompanying it. Agreements must be
negotiated and co-developed, reviewed every
few years, and reaffirmed annually between the
postsecondary institution and each Indigenous
community.
As a pre-condition to all of this, there must
be strong and trusting relationships. But it is
important to remember that even when created
out of authentic relationships, no partnership
will last without constant effort into that
relationship, and sensitive attention to the way it
is benefitting all parties.
This calls for very strong communication
conventions on both sides, and it calls for
adaptive management to deal with challenges.
Participants pointed to the example of funding
model constraints, and of conflicts between
community priorities and funding rules. For
example, will project funding support sweat
lodges or other important ceremonies? In these
contexts, the institution needs to seek guidance
from the Indigenous community and ask, “Given
the constraints, how can we work together,” or –
better – “How can we creatively work together to
change these constraints?”
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In addition to the differences between
the postsecondary institution and a given
Indigenous community, participants also
discussed differences in interests among
various Indigenous communities, and
complexities of regional or trans-boundary
issues. Because of the importance and diversity
of communities’ priorities, postsecondary
institutions need to be highly adaptive and
flexible, and be decidedly mindful of who
is at the table. As well, they need to develop
mechanisms or pathways for engaging in
awkward or difficult conversations. In cases
of competing priorities among different
communities, or conflicts between communities
and other entities, the postsecondary institution
must maintain strict neutrality. Notwithstanding
these many complexities, there are many
successful examples and promising practices.
People and roles to build and sustain good
relationships
Participants noted that recruitment and
retention of personnel to fill post-secondary
reconciliation positions can be challenging. Not
only are experienced managers in high demand,
but there is also a lack of staff able to serve in
community engagement and outreach roles.
Participants flagged a great need for a training
pipeline to provide sufficient numbers of these
kinds of staff. But this capacity building alone
is not enough, when there is also a question of
retention. Because institutional and community
contexts are unique, and strong relationships
take time to develop, short-term positions,
underdeveloped initiatives, insufficient funding
or unsustainable advisory structures impede
success.

Structures and positions
Different postsecondary institutions will utilize
different structures to support strong, mutually
beneficial relationships with Indigenous
communities. For instance, participants
described advisory groups or tables of
representatives from Indigenous communities,
the postsecondary institution, and industry that
meet periodically (two to four times per year).
Participants noted that such structures also
require supports, such as negotiated protocols,
terms of reference, mechanisms for renewal and
transitions.
A participant noted that there is a different
dynamic present when industry is at the table.
Its prioritization of economic factors may not
serve the best interests of one or more of the
other parties. Relationships are also central to
those tables, but at tables with the business
sector, Indigenous communities need to be at
the table on their own terms. They need to call
the postsecondary institution to the table, not
the reverse. Each context will call for different
roles. Some communities designate Community
Ambassadors, and some postsecondary
institutions appoint an Indigenous Partnerships
Officer, Community Engagement Coordinators
and other staff to support their work. Even
if program-specific partnerships (and
attendant relationships) are very strong, it is
vital to recognize that senior postsecondary
leadership are accountable for the integrity
and authenticity of their institution’s overall
relationship with each Indigenous community.

Continuity and
sufficient resources are
important in positions,
relationships, funding
and advisory structures.
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Appendix F
Summary of Survey Data

Highlights of the Dawson portion of the event

At the conclusion of the Summer Institute,
participants were invited to complete a short
survey providing feedback on the event and
assessing its impact. Questions were answered
on a scale from 1 (most negative) to 5 (most
positive).

Themes from the open-ended question:
•

The tour and the young man leading it at
the cultural centre (7 respondents)

•

Community Engagement presentation by
Tosh & Math’ieya (5 respondents)

•

Opportunity to network and engage in an
informal social atmosphere (3 respondents)

A Picture of the Respondents
Half of the participants filled out the survey. The
sample reflected the following representation,
which roughly reflects the makeup of all
participants:
Role
52% • Reconciliation Lead
21% • Proxy
27% • Presidents

Whitehorse Event
Did you identify lessons learned, promising
practices, and effective strategies to
move through challenges in the areas
of reconciliation and indigenization of
postsecondary policy, programs, research,
spaces, services, and governance? • 3.9 / 5
(Average rating of 33 responses) • Median: 4

Institution
48% • College/Institute
52% • University

Themes
•

Strong sharing of best practices and lessons
learned (11 respondents)

Attendance
42% • Both Dawson & Whitehorse events
58% • Whitehorse event only

•

Desire for translatable specific strategies/
tactics (to be applied outside of local
contexts) (4 respondents)

•

‘Indigenization’ & ‘Reconciliation’ different
on every campus (2 respondents)

Overall, how would you rate the Summer
Institute? • 4.2 / 5 (Average rating of 33
responses) • Median: 4
Dawson Pre-Event
Did you learn about success factors &
challenges in community engagement?
• 3.9 / 5 (Average rating of 14 responses) •
Median: 4
Did you identify tools and strategies to
enhance community engagement? • 3.2 / 5
(Average rating of 14 responses) • Median: 4

What was the highlight of the institute for
you? (main event only) • Themes from the
open-ended question:
•

Networking and idea sharing (14
respondents)

•

Time spent in Carcross (6 respondents)

•

The Elders (5 respondents)

•

Leadership and hospitality from Yukon
College (3 respondents)

•

Importance of having Presidents &
Reconciliation Leads present. Small group
pairing and prompting questions created
immediate accountability + work validation
(4 respondents)

•

Location (3 respondents)

Do you feel you experienced a modern
Northern First Nation culture? • 4.2 / 5
(Average rating of 14 responses) • Median: 4
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Were you able to assess where opportunities
may exist to strengthen reconciliation efforts
at your institution? • 4 / 5 (Average rating of 33
responses) • Median: 4
Themes
•

Connecting in institutional pairs was critical
(4 respondents)

•

Difficulties being a proxy / or attending
without president (2 respondents)

•

Good space to share practices (2
respondents)

Have you identified and advanced strategy
and pathways for reconciliation in your
specific context? • 3.8 / 5 (Average rating of 15
responses) • Median: 4
Did you identify concrete next steps for your
institutions to work toward reconciliation
goals? • 88% Yes • 12% No
Examples provided for next steps undertaken or
to be taken:
•

Indigenous presence in senior/ executive
leadership

•

Hiring Manager of Indigenization

•

Additional elder representation

•

Cultural space for students and staff

•

Build upon existing relationships with First
Nations communities

•

Re-drafting of Indigenous plan

•

Community-wide education program

Were any key topics missing from the agenda?
•

Systemic racism

•

Colonization

•

Critical perspectives on reconciliation

•

Using CICan’s Indigenous Education
Protocol (CICan) as a tool

•

Participant list and bios/summary of
institutional work

•

More in-depth content

•

How best practices can be applied to very
different institutions

Did you make a promising connection or
strengthen an existing partnership?
64% Yes • 9% No
27% Still working on it
Are you satisfied with the return on your
investment? • 4.0 / 5 (Average rating of 33
responses) • Median: 4
Would you attend an event like this again?
64% Yes • 6% No
30% Maybe
•

if less long

•

if greater diversity of speakers

•

pending timing and location

Would you recommend this event to
colleagues? • 88% Yes • 12% No
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